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Abstract: This paper illustrates the different roles that the teacher plays in the reform and teaching of 
the major course for English education majors, Comprehensive English Course. When the professional 
accreditation of teacher training puts forward clear and specific requirements for the quality of teacher 
education in China, the curricula for future English teachers calls for reform. To meet the standards in 
the accreditation, POA is an effective guidance for the reform of the English education major courses, 
which shifts the focus of teaching from input-based to output-driven. According to POA, the teacher 
performs different roles in the reform of the curriculum system of Comprehensive English Course, 
such as the planner, the constructor, the designer, the scaffold, the organizer and assessor. At the same 
time, the teacher must adhere to the core concepts of “student-centered” and “output-oriented” in order 
to improve the teaching effect and quality of the course, thus truly promoting the development of 
English education majors’ passion for teaching, academic literacy and professional ability.  

1 INTRODUCTION 

On October 26, 2017, the Ministry of Education issued the Implementation Measures for the 
Certification of Teachers in Ordinary Institutions of Higher Education (Interim), and it was decided 
that the accreditation of teacher training would be implemented in higher education. The certification 
standard clearly requires that college teachers graduates must have the ability to “practice teacher 
morality”, “learn to teach”, “learn to educate people”, “learn to develop”[1], etc.. The core concept of 
the accreditation includes three elements: student-centeredness, outcome-orientedness, and continuous 
quality improvement. Among them, “output-oriented” is the core concept, advocating an education 
model based on student learning outcomes.  

However, at present, though several rounds of reform have improved English classroom 
instruction in Chinese universities with the use of a variety of teaching methodologies such as task-
based learning, project-based learning, etc., still, there is a great gap between the educational 
philosophy, talent training mode, curriculum system of the English teacher education and the 
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requirements stated in the accreditation standards such as “English teachers in the basic education 
stage should have good teaching ethics, English subject literacy and reflective development. Besides, 
in the context of the new era, facing the challenges of social and educational reforms, changes are also 
taking place within teacher education, in which all reforms, ranging from the setting of teacher 
education courses to classroom teaching methods and teaching methods, are aimed at improving the 
quality of teacher education[2]. Therefore, the English major education in colleges and universities 
should aim at the learning outcome and ability of students, and the existing curriculum system must 
be reformed to establish a teaching theoretical system and practice mode suitable for the national 
conditions in China.  

2 LITERATURE REVIEW 

2.1 The Production-Oriented Approach(POA) in English teaching 

The Production-oriented Approach(POA), a teaching theory with Chinese characteristics proposed by 
Chinese scholar Wen Qiufang in 2007, has been developed and applied to English language teaching 
in China for more than 10 years. The theoretical system of POA consists of three parts: teaching 
concept, teaching hypothesis and teaching process. Guided by the teaching philosophy of “learning-
centered theory”, “learning in use” and “whole-person education theory” , the theoretical framework 
of POA is developed on the following hypotheses: the output hypothesis[Swain, 1985], input 
hypothesis[Krashen, 1985], and interaction[Allwright, 1984; Long, 1983]. By adapting the hypotheses 
to the EFL context in China, POA has overcome the limitations and tried to “break away from the 
outdated assumption about the hierarchy of language learning--input over output...” [Matsuda, 
2017:468]. Wen(2015) formulated a series of hypothesis of POA, namely, the output-driven 
hypothesis(ODH), input-enabled hypothesis(IEH) and selective learning hypothesis(SLH). It is argued 
in ODH that with a specific output task set as the end, students are better motivated to learn 
actively[Wen, 2016]. Therefore, learning starts with the output-driven stage when the teacher setting 
specific out tasks for the students, and students are required to try the productive activities, in which 
they can realize the inadequacy or the gaps in their knowledge and skills. IEH assumes that with the 
help of the teacher and appropriate input materials, students will be able to dig deeper and even beyond 
the learning text, thus expanding their scope of knowledge and being prepared for the output tasks. In 
this stage, the role of the teacher is the provider, who offers relevant input materials to enable students 
to fulfill their production[Wen, 2015]. The last hypothesis, SLH is proposed on the premise that 
success in classroom learning depends in part on the ability to bias memory processes toward retention 
of the most important information”[Hanten et al., 2007:586]. Therefore, it is advised that teachers 
should make efforts to select the appropriate input materials for students to further their thinking and 
processing, which must consistent with the requirements of the production and students’ learning needs.  

According to POA, the teaching process of three phases, namely, motivating, enabling and 
evaluating while mediated by teachers. This approach provides a theoretical system for the majority 
of college English teachers, and thereby shift the current English teaching focus from input to output 
by integrating learning and using[Wen 2015; 2016]. with emphasis on the outcomes of learning, as 
well as learning centeredness, the theoretical system is consistent with the “learning-centered” concept 
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of the professional accreditation, which is targeted at promoting outcome-based, student-centered 
learning for use.  

2.2 Domestic Studies on POA 

Many domestic scholars have employed the Production-oriented Approach to conduct practical 
research on English classroom teaching, most of which are about the application of the “output-driven-
input-promoting hypothesis” in the field of teaching for English majors. It has  produced a batch of 
achievements in English language teaching and research[Zhang, 2016; Zhang, 2017; Cao, 2021]. In 
the meantime, substantial empirical research on English course teaching have been conducted to verify 
the effectiveness of the student-centered, ability- and outcome-based English teaching for English 
education majors in colleges and universities. In addition, some of literature discusses the relationship 
between POA and teacher professional development by employing different research tools such as 
narrative inquiry [Zhang, 2020; Qiu, 2020]. It is clearly seen that great achievements have been made 
in the research on POA in college English teaching, including theoretical studies on the elements, 
implementation of POA in classroom teaching as well as the effect of POA on teacher development. 
However, much of the literature on POA has centered on the theory and practice in a certain teaching 
context, little has been to integrate POA with the other components of the whole curriculum system 
such as setting objectives, selecting learning contents, etc.  

Under the background of the accreditation of teacher training, the reform of English majors in local 
colleges and universities is to be carried out under the guidance of the concept of “outcome-based”, 
which requires basically the understanding of the learning needs of English majors in colleges and 
universities and the needs of students who plan to engage in basic English education in the future. For 
English education majors, POA goes in accordance with the requirements of the accreditation, 
therefore, it can serve as the guide in the reform of the curriculum system of major courses.  

3 CURRENT PROBLEMS IN THE TEACHING OF COMPREHENSIVE ENGLISH 

COURSE FOR ENGLISH EDUCATION MAJORS  

Although some colleges and universities have implemented reforms to emphasize and strengthen 
students’ ability training in recent years, the problems that plagued us, such as the lag in the positioning 
of English education majors and insufficient attention pain to the output, have not been basically solved. 
The fundamental reason is that the previous reforms always focused only on language teaching itself 
while neglecting the national needs for talents. The English teacher education sets “English language 
+ teacher education” as the target, and its professional attributes include the general attributes of 
English language learning and the nature of teacher education[Wang, 2019]. The former focuses on 
language knowledge and language ability, and the latter stresses the cultivation and development of 
teachers’ vocational skills in education. The teaching of English majors in universities, especially the 
teaching of English majors in colleges and universities for training English teachers in basic education, 
must adjust its orientation. The purpose of teaching should no longer be simply learning language or 
improving humanistic quality, but should be turned to cultivating English teachers for compulsory 
education in China. Therefore, how to change the current disconnection between English teacher 
education and society’s requirements for teachers’ talents is an urgently problem to be addressed in 
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the accreditation of professional teacher education with the core of “student-centered, outcome-
oriented, and continuous quality improvement” from the perspectives of concept and practice.  

Besides, judging from the teaching situation of Comprehensive English Course itself, the current 
teaching objectives in the course syllabus for English majors focus on language knowledge. The fact 
is, in actual teaching, insufficient language input in the classroom leads to insufficient language output, 
resulting in the overall inefficiency in students’ learning outcome and unsatisfactory capacity for 
teaching. Therefore, the reform of the teaching system of Comprehensive English Course must adhere 
to the core concept of “student-centered”, reconsider  the design of teaching objectives, the selection 
of teaching content, the design of teaching process and teaching evaluation, etc., so that students’ 
passion for teaching, core competencies and professional skills can be truly and effectively enhanced.  

4 THE TEACHER’S ROLES IN REFORMING THE CURRICULUM AND TEACHING 

COMPREHENSIVE ENGLISH COURSE 

According to the core concept of “outcome-orientednness”, the purpose of teaching is to ensure that 
students achieve specific learning outcomes. Therefore, the starting point of reforming the curriculum 
system of Comprehensive English Course is to reset the current course goals according to the 
requirements of the accreditation, which is also relevant to the selection of teaching content, the design 
of teaching activities and procedures, and the teaching evaluation. Emphasis should be placed on 
student learning for learning outcomes and continuous improvement in the interaction of teaching and 
learning processes.  

4.1 Teacher as the planner: setting the goals of developing subject literacy with educational ideal 

to approach “whole person education” 

It is required in the professional accreditation of teacher training that teaching objectives of any course 
must first meet the national needs for talents and professional discipline development. Therefore, 
courses designed for future educators or teachers must set the first objective to cultivate students’ 
morality and passion for education, the knowledge and language skills required for the profession, as 
well as subject literacy and organizational teaching ability necessary for English teaching in 
compulsory education, and the ability to reflect and improve required for a competent educational 
position. The teacher, in this way, is deemed to be the planner for the whole reform of the curriculum 
and the practice of teaching design. 

When resetting the syllabus of Comprehensive English Course, the teacher must first recognize 
that students are the main subject in learning. Starting from the concept of “whole person education”, 
it is essential for the teacher to set four major categories of goals for the course: teacher professional 
ethics, subject literacy, subject teaching skills, and self-reflection. The goal of teacher professional 
ethics should be specifically implemented in the curriculum and syllabus. In organizing teaching 
practice, specific goals concerning the cultivation of educational ideal and professional ethics should 
be catered to the teaching and learning contents.   
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Secondly, when setting the goal of subject literacy, it is necessary for the teacher to take into 
account subject knowledge, language ability, thinking quality, emotion, etc.. For many years, the 
communicative function of language has been over-emphasized, weakening the information function 
and communication function of language in the teaching of English majors. To solve this problem, the 
teaching objectives should include the following: to acquire solid basic English language skills, cross-
cultural communication skills and critical thinking skills through learning, and on this basis develop 
research ability, innovation ability, digital literacy, independent learning ability and practical ability. 
Besides, in actual teaching, the teacher educators must try to promote the development of students’ 
cross-cultural competence through specific activities such as text learning and cultural comparison, so 
as to cultivate cultural self-confidence and the inclusive cultural character. 

At the same time, the teaching objectives of English teacher education should also emphasize the 
cultivation of English teaching ability. Through classroom observation and learning, students can 
master the basic teaching theories of the English subject and the teaching skills needed to implement 
English classroom teaching. Students should understand the teaching knowledge and laws, teaching 
methods and modern information technology for English teaching, and try to design and implement 
English classroom teaching. 

According to the requirements of teacher training accreditation, students must have the ability of 
self-reflection. Therefore, as a core course for English education majors, Comprehensive English 
Course should also incorporate the goal of self-reflection ability into the teaching objectives. This goal 
needs to cover the sub-goals of career and professional development, methods and skills of teaching 
reflection, cooperative learning and lifelong learning development. This makes the difference between 
the teaching objectives of the education majors and other majors, which clarifies the particularity of 
the training of future teachers.  

4.2 Teacher as the constructor: motivating output-driven learning by reconstructing theme-

based teaching content  

Traditionally Comprehensive English Course in universities usually focuses on intensive reading of 
the texts while ignoring the acquisition of subject information and the construction of subject 
knowledge framework through reading. In the outcome-based teaching practice, teaching content is 
the key element for language input, and the formation of a knowledge map which can promote students’ 
output. Teachers are the constructors of the teaching content, because they are responsible for selecting 
the content of the teaching materials according to the needs of students and teaching objective, 
designing the teaching themes suitable for English majors to develop subject literacy and professional 
ideal, and arranging articles with rich knowledge and culture in align with the theme to optimize the 
content of teaching materials. In the arrangement of thematic materials, the text is regarded as the 
carrier of information and the source for training professional teaching skills, therefore, the materials 
should be updated and dynamically adjusted to the actual life of the students.  

Since the teaching centers on the major theme and related contents, it is advisable to adopt 
problem-based learning and design class activities to meet the subject matter so that students can better 
understand the subject knowledge by being involved in in-class and extracurricular activities related 
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to the subject of the text, thus achieving in-depth learning. By doing and using the knowledge they 
have learned, students strength language competence, knowledge acquisition, and cooperative 
competence. In practice, students practice professional skills, then they can enhance the ability to 
innovate and further explore new knowledge to promote effective output through the interaction 
between the teacher and the students as well as the peer cooperation.  

Language is the carrier of culture. For English learners, learning the target language is also 
learning about the other culture. With the development of globalization, the exchanges and integration 
of different cultures in the world are further deepened. To truly realize cultural exchanges and mutual 
learning of civilizations, the reconstruction of the teaching content of English majors should attach 
equal importance to both Chinese and Western cultures to achieve a balance between the two, so that 
students can fully understand and respect the similarities and differences of different cultures in 
understanding, perception and comparison, and have a deeper understanding of the advantages and 
disadvantages of different cultures and civilizations.  

4.3 Teacher as the designer: facilitating an output-oriented teaching process by organizing 

teaching content reversely  

According to POA, the teaching process of a course follows the three basic phases: motivating-
enabling-assessing(Wen, 2015). It is the teacher’s responsibility to design the classroom instruction by 
following the teaching procedure in POA. Before class, the teacher designs and presents 
communicative scenarios, and provides students with theme-based thinking and communicative tasks 
through flipped classroom micro-lectures and other forms; students are divided into groups to carry 
out cooperative learning, conduct speculative activities, and attempt output. In the classroom design 
of each unit in Comprehensive English course, the teacher should first of all simulate the teaching 
scenarios that students may encounter in their future career, design a number of tasks that students may 
need to solve in future teaching, and develop students’ competencies based on their own level and 
ability. Requirements are fulfilled through independent study and group cooperation. In the process of 
classroom activities and task design, when the focus is put on simulating different English teaching 
practice activities, students can gain motivation and stimulus which is derived from enabled output, 
thus promoting positive perception and confirmation of their own value and significance in learning. 
Taking “Unit 7 A Letter to a B Student” in Comprehensive English Course(Book 2) for example, when 
planning the teaching design, the teacher should first start from students’ point of view to think about 
their needs, try to establish the link between the text material and students' life, and then set a specific 
situation to prepare students for learning, such as receiving letters from some students who are anxious 
and frustrated with gaining average scores or grades. Based on the situation, the teacher designs the 
output-driven task to prompt students to write a reply letter in response to such a problem in which 
they can provide a correct perspective on grades, and help those students relieve pressure. This kind 
of output task is close to the students’ learning and life reality, and it is also a method of gain insights 
to their own life while helping others, thus providing motivation for students to study the text further. 

4.4 Teacher as the scaffold: enabling students’ production by providing selective materials 
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In the process of promoting the output, the teacher assumes the role of scaffolding, and organizes 
various resources such as courseware and videos in the unit theme through the teaching platform or 
other channels for students to choose and learn, so as to promote the occurrence and output of students’ 
learning. Students select relevant materials for independent learning and cooperative learning 
according to the output task requirements, and complete the output task.  

In the classroom, the teacher also offers help to enable students to fulfill their output  tasks by 
organizing rich activities, such as discussions, interviews, free debates, knowledge demonstrations, 
etc.. In addition, the teacher is always ready to provide feedback and guidance on students’ autonomous 
learning so as to promote in-depth learning and knowledge integration, and give necessary support for 
students’ successful output. Finally, after the preparation and promotion, the students present the 
output results in the form of lectures, trial lectures, role-plays,  and other forms of classroom simulation 
teaching presentations.  

4.5 Teacher as the organizer and assessor: enriching course evaluation in students’ learning 

process and output production 

In the teaching process of implementing POA, the evaluation of output activities runs through every 
link of the phases and the teacher undertakes the major role of organizing different forms of evaluation 
as well the assessor. When doing self-study before class in the motivating phase, the teacher helps 
students evaluate their own preparation and effect of attempting output tasks, thus clarifying their 
expectations for later learning; then in the enabling phase, when students are involved in group 
cooperation to complete tasks, group members can carry out peer evaluation on their attitudes towards 
task completion and contribution to the output, etc. At the same time, the teacher is also the assessor 
since he or she should evaluate students’ performance according to the observation of the learning 
process to provide feedback; when students are presenting output, the teacher should refine the 
evaluation standards according to the task requirements, and conduct mutual evaluation between 
groups and the teacher and also between different groups for students to reflect on the learning process 
and effects. 

By doing pre-class self-evaluation, in-class peer evaluation and post-class reflection evaluation, 
students have a better understanding of the output-driven learning process, reflect on the learning effect, 
and continuously improve when they find shortcomings or weaknesses in their own learning. At the 
same time, the teacher can get timely feedback in all aspects of guidance, organization, and promotion 
of output. When the teacher is considering giving the delayed evaluation on the whole teaching process, 
which can help the teacher better understand the advantages and disadvantages of the teaching process, 
and improve the teacher’s ability to do teaching reflection. The two-way evaluation between teaching 
and learning can form a closed loop of evaluation-feedback-improvement for the output-oriented 
teaching model, track the teaching process, provide immediate feedback on teaching efficiency and 
establish a form of evaluation that combines formative evaluation and summative evaluation. This 
multiple evaluation method has transformed the previous evaluation system of “result-based evaluation” 
into a combination of formative evaluation and summative evaluation, in this way, the course could 
finally achieve its goal of “promoting learning through evaluation” and “learning by using”.  
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5 CONCLUSION 

The teacher is the most important element in implementing education. The reform of any curriculum 
requires the adjustments and transformation of the teacher’s role. Comprehensive English Course, a 
core professional course for English education majors, prepares future English teachers with subject 
knowledge, core competencies and professional teaching skills, therefore, the teacher should follow 
the guidance the POA to shift the focus from the traditional idea of “input-based” to “output-driven” 
concept, which is consistent with the philosophy and standards of the accreditation of teacher training. 
The key ideas of “student-centered” and “outcome-based” education in practical teaching can prompt 
teachers to update their educational concepts and keep pace with the latest trends in teaching. By 
resetting teaching goals, constructing appropriate learning materials, designing learning-centered and 
output-driven teaching methods, organizing multiple forms of evaluation, the teacher fulfills different 
roles in the process of reforming the curriculum and teaching Comprehensive English course, which 
is conducive to facilitating students’ learning outcomes, English subject knowledge, teaching skills, 
and then improving the effect and quality of teaching and learning. 
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